Cult of Pedagogy
2025 Teacher & Staff Survey on Student Behavior

This survey was conducted in April of 2025. A total of 827 people responded. Their
responses are summarized below.

Question 1: Which of the following describes the school you work in? (827 responses)

@ Public School (not charter)
@ Private School
() Charter School

After this question the survey branches respondents into three groups:

Public School Teacher Responses

Private School Teacher Responses (see the second tab in this spreadsheet)

Charter School Teacher Responses (see the third tab in this spreadsheet)

Administrator Responses



https://docs.google.com/spreadsheets/d/e/2PACX-1vSiPfy5RmpvsJjCowWX6BBhyj8kKnMo7aFJ7exuvfLYuvM9h5gYBYIsvC65vmgKpo6G7XSWAJ0tDVHa/pubhtml
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Public School Teacher Responses (641 responses)

Question 2: What ages are the students you interact with most often in your
day-to-day work?

67 (10.5%)

3-5 120 (18.7%)

6-8 221 (34.5%)

9-12 346 (54%)
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Question 3: How would you rate the overall effectiveness of student discipline at your
school?

@ Very ineffective

@ Somewhat ineffective
@ Neutral

@ Somewhat effective
@ \Very effective




Question 4: Please use the space below to explain your answer to the last question.
(Below is a summary of responses)

Lack of Consistency

Inconsistent enforcement of rules and consequences was the most frequently mentioned
issue.

“There is no consistency in rule enforcement across the staff and no real
consequences for student behavior.”

“Depending on which admin addresses the behavior, depends on punishment.”

“Teachers can call homes or assign detention, but there are no systems in place in
our school to assure that students attend detention — so these measures are
essentially teacher nagging.”

Weak or Nonexistent Consequences

Many teachers described situations where students face little or no meaningful
consequences for misbehavior.

“Consequences do not matter to students. There are too many in lunch detention
so it turns into a party for them and their friends.”

“We don’t employ very many consequences for student misbehavior. For example,
when students are late to class or skip class, the only thing that will happen is
parent notification.”

“Students have no accountability for their actions. Students are given choice when
they misbehave, and it's turned around on the teacher.”

“Students do not feel that detentions or going to the office is a negative thing. They
usually get candy or are unsupervised so they are on their phones.”

Overreliance on Teachers

Teachers often feel like they are left to manage discipline alone, without administrative
support.



“Teachers are responsible through MTSSB steps for 95% of discipline. It takes away
so much time from instruction.”

“We have 'policies’ in place but for some of those, there are no clear consequences
or follow-through. Many of the consequences are not actually seen as
consequences for the students.”

“Too much is left up to individual teachers.”

“Referral systems are so cumbersome that teachers just handle it themselves or let
it go.”

Disengaged or Overwhelmed Administration

Many teachers feel administrators are absent, inconsistent, or avoid disciplinary issues
entirely.

“Administration talks big but they want to be easygoing.”

“Our admin team is rarely seen in the hallways, and when they are, it is NOT to
support any teacher with student behaviors.”

“The principal is reluctant to deal with difficult parents so poor behavior is excused
and accountability for students and staff is non-existent.”

“The AP who is currently in charge of developing a better program is widely
acknowledged as the weakest link in our admin team and rarely follows through.”

Repeat Offenders

A small group of students continue to misbehave with little impact from current discipline
systems.

“Repeat offenders continue to repeat. Little is done to change their behavior.”

“The same students are causing the same problems over and over. Other students
notice things like that and adopt those behaviors.”

“Students often get away with things that others wouldn’t. Bias in handing out
consequences.”



“Students return to class acting no differently.”

Impact of Home Environment

Teachers believe discipline is less effective when there’s no reinforcement at home.
“If parents are not doing anything at home, that doesn’t help.”
“There is little support from home for students who are misbehaving in class.”

“Parents are also pushing back on discipline. IEPs are written with accommodations
that seem to enable bad behavior.”

“Some students don’t see school as a privilege or asset, rather a chore or
obligation.”

Bright Spots

A few schools report effective systems, supportive admin, and generally well-behaved
students.

“We use Setting Limits as a whole school so we're all on the same page.”

“Our students know the rules and consequences. Admin gives consistent
consequences and involves parents.”

“We have a school-wide demerit system that teachers turn in for small infractions.
The principal organizes them each week, and students with three or more stay for
a Friday after school detention.”

“We do not have any major disciplinary issues. Current administration does an
effective job with the discipline program and procedures that are in place.”



Question 5: Do you feel supported by school leadership when it comes to handling
student discipline?

@ Yes, always
@ Yes, most of the time
() Sometimes

® Rarely
@ No, never

Question 6: Please use the space below to explain your answer to the last question.
(Below is a summary of responses)
Inconsistency in Support

Many teachers said the level of administrative support depends on the day, the
individual administrator, or the student involved.

“It all depends on which administrator you get when seeking assistance with
discipline.”

“Sometimes they discipline, sometimes they take students’ excuses/reasons.”

Support is Conditional or Uneven

Support is often reserved for more experienced teachers, for extreme cases, or depends
on how assertively a teacher advocates.

“Support is inconsistent and dependent on the teacher’s ability to demand it.”
“Veteran teachers get more support. Novice teachers feel on their own.”

“If | follow every school policy, | am 1,000,000% supported. But if | mess up, I'm not
protected.”




Burden Placed on Teachers

Teachers are often expected to handle discipline entirely on their own or exhaust all
options before receiving backup.

“We're expected to handle most things ourselves.”
“Admin always asks, ‘What have YOU done to address the issue?’”

“Admin prefers that we deal with things ourselves, but that dramatically limits the
consequences.”

Delayed or Minimal Consequences

Many teachers reported that admin responses are either delayed, too soft, or reduced to
ineffective conversations.

“Students are sent straight back to class and I'm told to deal with the behavior.”
“They return with candy or a sticker, and the behavior repeats.”

“The consequence usually amounts to a ‘chat’ or a conference.”

Lack of Communication and Follow-Through
Teachers often don’t hear what, if anything, happened after reporting a behavior.

“l have written referrals for students and | have never once heard back from an
administrator.”

“There is little communication about what has happened and/or consequences
administered.”

“Ihave to do a lot of prompting because our Dean of Students is totally
overwhelmed.”




Fear of Retaliation or Favoritism
Some teachers expressed fear of admin retaliation or bias in how discipline is handled.
“Everyone is fearful for their jobs and retaliation.”

“They will side with the student before even hearing what went onin the
classroom.”

“Certain students are allowed to do things while others receive consequences for
the same actions.”

Hands Tied by Policy or District Limitations

Administrators are seen as trying their best but constrained by district mandates or legal
concerns.

“Admin’s hands are tied. Not much they can do.”
“They want to help, but there are no ‘tools in the toolbox."”

“Leadership often takes the PR road rather than addressing the actual problems.”

Bright Spots and Praise

Some teachers reported positive, supportive, and proactive admin teams.
“Admin always has the teachers’ backs.”

“They’re a teaching partner as much as they are an admin.”

“They support us with consequences, parents, or just giving us a minute and taking
the child for a walk.”



Question 7: If you feel your school's approach to discipline isn't working, what do you
think they should be doing differently?
(Below is a summary of responses)

Consistency in Enforcement

Teachers repeatedly emphasized the need for consistent application of rules across all
classrooms and staff.

“There needs to be consistency with all rules and expectations across the board.”
“We need clearer expectations that are applied to all students equally.”

“If you have rules, you need to trust that your staff is professional enough to instill
them and back them up.”

Clear Expectations and Consequences

Respondents want a straightforward system of rules and consequences that is easy for
all stakeholders to understand and enforce.

“I think it should be very clear expectations (i.e. no cell phone, 3 tardies) and clear
consequences that does not have 10 steps for the teacher or staff to fill out.”

“We need a clear and consistent consequence structure for more serious
infractions... not saying suspensions and expulsions, but something meaningful.”

“Students should have clarity on expectations, and consequences should be
consistent when expectations aren't met.”

Administrative Support and Visibility

Teachers want administrators to be more present, responsive, and willing to back them
up.

“Proactively prevent discipline problems by being seen in the building and seen
supporting teachers.”

“l would like to see admin visit classrooms more to show students that teachers
aren’t alone.”



“Support and guidance should be offered instead of criticism.”

More Meaningful Consequences

Many teachers feel current consequences are ineffective and that there should be a
stronger message sent to students about accountability.

“The consequences need to be swift and meaningful. The students need to ‘feel’
the consequence.”

“Students caught skipping get ISS—more skipping! Students caught vaping
get—NOTHING!”

“We need after school or Saturday detentions. ISS is just a break for many
students.”

Reduce Reliance on PBIS

Some teachers feel PBIS has shifted the focus too much toward extrinsic rewards and is
being implemented poorly.

“Can | just say that PBIS should be banned? We are bribing students into behaving.”

“QOur school is so focused on PBIS and positive rewards that students do things for
the extrinsic, tangible reward rather than because they are intrinsically motivated.”

“Teachers need to buy into the PBIS program. Right now, it feels like it’s not
working.”

Restorative Practices Done Right

Teachers are asking for authentic, fully supported implementation of restorative
approaches—not just lip service.

“We should either truly train all parties on restorative practices and allow time and
staffing to utilize them, or stop claiming we are using them.”

“If you break it, you fix it. There is too much entitlement and not enough
accountability.”



“Restorative practice also involves making amends which can include logical
consequences.”

Parent Accountability and Involvement

Many believe students’ behavior won’t change without more engagement and
accountability from parents.

“Admin should not be afraid of parents.”
“Parents of repeat offenders should be required to meet with administration.”

“We need to find a way to make kids proud of their schools, community, and
self—and that includes more parent involvement.”

Staffing and Resources

Lack of staff—especially behavior specialists and mental health support—is a major
barrier to effective discipline.

“There are not enough adult supports for the number of students’ needs being
demonstrated.”

“We don’t even have a full-time counselor in the building.”

“We need more staff in schools. More support staff, more counselors, more admin,
and smaller class sizes.”

Cultural and Structural Change

Some called for deeper systemic change—rethinking school culture, student
relationships, and the larger forces shaping behavior.

“There needs to be a culture shift to adjust to the change in student behavior.”

“Qur priority needs to be protecting the learning environment and instructional
time.”

“It's hard to change a culture... there are a lot of obstacles.”



Question 8: Has your school adopted restorative practices as part of its discipline
approach?

® Yes
® No
@ Not sure

Question 9: If your school has implemented restorative practices, how well do you think
they are being applied? (401 responses)

® Very well—staff are well-trained, and it is
improving student behavior

® Somewhat well—there are challenges,
but it seems to be helping

@ Not very well—there is confusion or
inconsistency in how it is used

@ Poorly—it is making discipline problems
waorse




Question 10: Please use the space below to explain your answer to the last question.
(Below is a summary of responses)

Inconsistent Implementation

Restorative practices are applied unevenly—between schools, within buildings, and
depending on the admin or teacher.

“There are restorative practices, but everyone is not trained on it... so there are
huge inconsistencies and lack of understanding.”

“Teachers for the most part do not understand how restorative justice works and
see it as ‘kids just don’t get in trouble anymore.”

“Only key people in our building have been trained... it is not very consistently
applied.”

“There is talk of it, but it is perceived as there is no follow-through.”

Lack of Training and Understanding

Many staff haven’t received adequate training or don't fully understand what restorative
practices entail.

“Most teachers are not employing restorative practices because we do not know
what to do.”

“There has been lots of use of the words ‘restorative practices’ with very little
training.”

“Teachers don’t know or believe in the practice... there isn't enough time devoted to
this for it to be applied with fidelity.”

“The students do not seem to learn. We try these practices, but most give up
without support.”




Lack of Time and Resources
The time and staffing required for restorative practices to be effective is often lacking.

“Restorative practices take TIME and RESOURCES to implement effectively. People
are being thrown into these roles with little to no training and no time.”

“There is no time to implement these practices with fidelity.”

“We don’t have the staff to correctly implement restorative practices, so it is
implemented in a haphazard manner that does more harm than good.”

“As a classroom teacher, | can't take 20-30 minutes out of every day to help
students navigate conflicts.”

Restorative in Name Only

Restorative practices are often reduced to shallow conversations or used as a label
without real implementation.

“It feels more like a buzzword at this point.”

“Admin claims they are implementing restorative practices, but it mostly looks like
chatting with a kid and sending them back.”

“Cynically: any follow-up conversation with a student is called a ‘restorative
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conversation.

“We talk about circles, but they don’t happen—even when they should.”

Effective When Done Right

A few respondents reported positive experiences when practices were applied with care
and structure.

“l once had a physical threat from a student, and it was actually really helpful to go
through the restorative circle with the student and counselor.”



“We’'ve made great strides in many ways due to restorative practices, but there are
some issues we just can’t solve withit.”

“We had a restorative practices coordinator last year who made great connections
with struggling students.”

No Real Consequences

When restorative practices are used without accountability, students may continue
harmful behavior.

“It feels like restorative has been turned into no consequences for anything.”
“Students feel they can get away with anything. It’s just a joke to the kids.”

“Students don't actually make corrections to their behaviors—they just fill out a
form and move on.”

“It seems that discipline means a conversation, and that's it.”

Teacher Exclusion
Many teachers feel left out of the process entirely.

“Teachers are not included in the restorative practices. It is a brief conversation
between an administrator and student.”

“I've asked for an RJ with a student for almost this entire school year and it's never
been set up.”

“Teachers are rarely part of a restorative conversation between student and staff.”




Need for Clearer Structure

Staff report that there's little consistency or clarity in how restorative practices are
defined or carried out.

“There is not a clear structure... just ‘conversations’ that threaten consequences
but never give them.”

“Restorative practices are haphazard, inconsistent, unclear, and have no
developed rationale or goals.”

“Sometimes it is unclear to staff when restorative justice is warranted and when
traditional discipline is needed.”

“If we are doing it at dll, it is not done consistently or effectively.”

Question 11: Have you received formal training on how to use restorative practices in
your role?

@ VYes, and | feel prepared to use them
effectively

@ Yes, but the training was inadequate

@ No, but | have been expected to use
them anyway

@ No, and | have not been expected to use
them




Question 12: Anything else you'd like to share about the way your school is handling
student behavior?
(Below is a summary of responses)

Overwhelmed Teachers and Burnout
Teachers frequently described feeling exhausted, unsupported, and pushed to the edge.

“I'm very upset as a teacher and on the verge of leaving due to discipline not being
handled properly.”

“Teaching is hard enough without support for discipline issues—it becomes even
harder and often miserable.”

“It is killing staff morale.”

“It's exhausting to be in a classroom of 33 kids... | quit trying so hard to make them
care.”

Lack of Administrative Support

Many teachers feel abandoned by school leadership or that administrators are unable or
unwilling to step in.

“Admin frequently just puts the responsibility on the teacher to handle behavior
issues; they don't want to deal with it.”

“It has turned much more into the teacher does things because we don't have faith
that the admins will necessarily follow through.”

“Staff are frequently told that we aren't doing our jobs well... admin are not ‘seen’
throughout the day.”

Inconsistent Discipline



Respondents were frustrated with uneven enforcement of rules, often based on the
student or the admin on duty.

“It's inconsistent and seems to be based on the student and the administrator that
particular day.”

“Students know they run the show. No fear or worry of consequences.”

“Some teachers just let students get away with things while others are overcritical.”

Concerns About Restorative Practices

While some supported the philosophy, many found restorative practices poorly
implemented or ineffective.

“Restorative practices feel like another ‘theory’ developed by people no longer in
the classroom.”

“It's just a point of frustration in discipline. I'm expected to comply with the
responses that restorative practices are important, but no training has happened.”

“Restorative is worth pursuing... but many faculty will require a mindset change!”

Need for Stronger Consequences

Many teachers felt students do not take school discipline seriously due to a lack of
meaningful consequences.

“Nothing happens to students who demonstrate the worst behaviors.”

“Suspensions are not allowed. How in the world are we supposed to teach when
kids are out of control?”

“Break a rule, get rewarded with a snack and time out of class. That is what
Restorative Practices is.”




Parent Accountability

A number of respondents highlighted the lack of engagement or support from students’
families.

“Too many parents are not our partners... more interested in being their child’s
friend than their parent.”

“Students and families are not being accountable.”

“Stop worrying about parents complaining. Do what needs to be done to keep
everyone safe.”

Student Mental Health and Trauma
Some teachers emphasized compassion and a deeper understanding of student needs.

“Students need academic support a lot sooner than 11th grade so they have a
reason to care about school.”

“We need to address the residual trauma for staff and students from COVID.”

“Behavior is a symptom of other festering problems in education and society.”

Cell Phones and Technology
Phones and devices were widely cited as major behavior disruptors.
“Cellphone-use has been the greatest detriment to students’ learning and growth.”

“Getting rid of cell phones on the school grounds would help a lot, but the school
doesn’t want to be the bad guy.”

“It is so sad to see the minds of our youth wasted on social media.”

Class Size and Staffing



Overcrowded classrooms and lack of support staff were seen as major barriers to
effective discipline.

“We have too many students for the number of staff we are allocated.”

“The only thing | will say is that people are trying, but adequate staffing is a huge
issue.”

“There are many components to successful schools, and we are trying to hit them
all. We really could use more money for therapy.”

Equity and Inclusion Challenges

Teachers expressed concern about how inclusion is implemented, especially without
adequate supports.

“Students who misbehave to the point of being disruptive in class are giving
inclusion a very bad name.”

“Success depends on overworked teachers being asked to do more with less.”

“There needs to be a balance between equity and accountability.”

Culture and Respect Issues
A shift in school culture and lack of basic respect was a recurring concern.

“There isn’t a lot of ‘nice’ at my school—it feels like manners and kindness are being
replaced by entitlement.”

“The bar for expected behavior is on the floor.”

“Students act out to avoid the discomfort of not knowing how to do real
education.”




Need for Structure and Clear Expectations

Teachers repeatedly said that students—and schools—need consistent,
well-communicated expectations.

“Until there are universal expectations that everyone follows and strict

consequences, nothing will change.”
“There are many that really need to be quelled!”

“Apply the rules to everyone fairly.”
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